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Abstract 

Digital storytelling combines the traditional practice of narrative with digital media such as images, 

voice, text, music, maps, video clips, archival documents, and interactive elements. In historical 

education, it can provide learners with a structured way to investigate evidence, organise chronology, 

examine perspective, and communicate an interpretation of the past for a defined audience. Rather 

than treating history as a collection of fixed facts, a well-designed digital-storytelling task invites 

students to ask questions about who created a source, why it was created, what it can and cannot 

show, and how competing accounts may be represented responsibly. 

This study examines digital storytelling as a pedagogical tool for historical education through a 

mixed-methods analytical framework. The proposed approach integrates topic selection, source 

curation, historical inquiry, script writing, storyboarding, multimedia production, peer review, fact 

checking, reflective writing, and rubric-based assessment. It considers historical understanding, 

narrative coherence, source evaluation, chronological reasoning, historical empathy, digital media 

literacy, collaboration, learner engagement, and ethical representation. The framework is designed 

for use in secondary, undergraduate, and teacher-education settings where students are expected to 

work with evidence and make historically defensible claims. 

The paper argues that digital storytelling is most educationally valuable when it is treated as an 

evidence-based historical argument rather than a purely decorative media activity. The illustrative 

analytical profile included in this paper demonstrates the dimensions that teachers and researchers 

may examine when evaluating projects, including engagement, narrative quality, source evaluation, 

chronology, perspective taking, and digital literacy. The values in the figure are analytical examples, 

not population estimates. The proposed framework is relevant for history teachers, curriculum 

designers, teacher educators, cultural institutions, and researchers seeking to develop historically 

informed, inclusive, and critically literate approaches to digital learning. 

Keywords: Digital Storytelling, Historical Education, Historical Thinking, Historical Literacy, Source 

Evaluation, Narrative Competence, Digital Media Literacy, Historical Empathy, Multimedia 

Learning, History Teaching. 

1. INTRODUCTION 

Historical education has a central role in 

helping learners understand continuity and 

change, interpret evidence, recognise multiple 

perspectives, and connect past events with 

contemporary social questions. Yet history 

lessons can become limited when students are 

asked mainly to memorise dates, names, and 

predetermined conclusions. Such an approach 

may reduce opportunities for learners to 

understand how historical accounts are 

constructed, contested, revised, and 

communicated. Historical thinking requires 

more than recalling information; it requires 

learners to identify evidence, contextualise 

sources, compare interpretations, establish 

chronological relationships, and justify claims 

about the past (Wineburg, 2001; Seixas and 

Morton, 2013). 

Digital storytelling offers a practical route for 

making these processes visible. It usually 

involves a short, purposeful narrative that 

combines a written script with selected media, 

recorded narration, images, music, maps, 

quotations, captions, and video. Robin (2008) 

describes digital storytelling as a powerful 

classroom tool because it can bring together 

research, writing, communication, and 

multimedia production. In a history classroom, 

however, the value of the method depends on 

the quality of the inquiry that precedes 

production. Students should not simply 

assemble attractive images around a familiar 

story. They should decide which evidence 
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supports their interpretation, distinguish 

primary from secondary material, identify 

authorial viewpoint, and explain the 

relationship between media choices and the 

historical argument being made. 

The method is particularly useful because 

history is both analytical and narrative. 

Learners need to understand that historical 

accounts are constructed from incomplete, 

situated, and sometimes conflicting evidence. 

They also need to learn how a sequence of 

events can be narrated without reducing 

complex social processes to a single heroic or 

simplistic story. A digital story can therefore 

become a small historical investigation in 

which students choose a topic, frame an 

inquiry question, examine sources, develop a 

script, create a storyboard, produce a media 

text, receive feedback, and revise their 

interpretation. Each stage can generate 

evidence of learning for both the student and 

the teacher. 

Digital environments also change the 

conditions under which young people 

encounter the past. Learners now see historical 

claims through social media posts, video 

platforms, online archives, documentaries, 

games, visualisations, and algorithmically 

recommended content. These materials can 

expand access to voices and collections that 

were previously difficult to reach, but they can 

also circulate inaccurate claims, 

decontextualised images, fabricated 

quotations, or emotionally persuasive but 

weakly evidenced narratives. A history 

education approach that includes digital 

storytelling should therefore build media and 

information literacy alongside historical 

inquiry. Students need to ask not only whether 

a story is engaging, but also whether it is 

accurate, traceable to sources, responsibly 

edited, and open to alternative interpretations. 

This paper proposes an analytical framework 

for examining digital storytelling as a tool for 

historical education. It brings together 

historical thinking, digital literacy, narrative 

learning, and classroom assessment. The 

purpose is not to claim that digital storytelling 

automatically improves every learning 

outcome. Instead, it identifies the conditions 

under which the method can support deeper 

engagement with evidence, chronology, 

perspective, and communication. The 

framework is intended to guide classroom 

implementation, teacher reflection, and future 

empirical research across diverse historical 

topics and educational settings. 

2. LITERATURE REVIEW 

The educational literature on digital 

storytelling presents it as a multimodal 

practice that can connect traditional narrative 

with contemporary media production. Early 

work emphasised its capacity to engage 

learners in planning, writing, visual design, 

voice recording, and publication for an 

audience (Robin, 2008; Ohler, 2013). A digital 

story is generally more than a slide 

presentation because it requires a coherent 

narrative purpose, deliberate media selection, 

and an identifiable point of view. Research on 

classroom use indicates that digital storytelling 

can support constructivist learning when 

students actively create, explain, critique, and 

revise their work rather than passively 

consume teacher-produced media (Sadik, 

2008; Smeda, Dakich, and Sharda, 2014). 

A major theme in the literature is the 

relationship between digital storytelling and 

learner engagement. The production process 

can give students an authentic reason to 

research, write, and communicate. Students 

often invest more effort when they know that 

peers, families, or a wider school community 

may view their final work. The activity can 

also accommodate different forms of 

participation, including writing, oral narration, 

visual selection, audio editing, mapping, and 

collaborative planning. At the same time, 

engagement alone is not a sufficient indicator 

of learning. Historical education requires 

attention to the claims that students make, the 

evidence they use, the perspectives they 

include, and the extent to which they can 

explain why their account is historically 

defensible. 

Historical-thinking scholarship provides 

concepts that are especially useful for 

evaluating digital stories. Wineburg (2001) 

explains that historical thinking is an 

interpretive practice in which learners analyse 

sourcing, contextualisation, corroboration, and 

the limits of evidence. Seixas and Morton 

(2013) identify concepts such as historical 

significance, evidence, continuity and change, 
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cause and consequence, historical 

perspectives, and ethical dimensions. These 

concepts can be embedded directly into 

digital-storytelling tasks. For example, 

students may be required to explain why a 

particular event is historically significant, use 

more than one source to support a claim, show 

change over time through a timeline, or 

compare the perspectives of groups affected 

differently by an event. 

Studies focused specifically on history 

education indicate that digital storytelling can 

provide opportunities for historical 

understanding when students move through 

research, pre-production, production, and 

reflection. Peñalba, Samaniego, and Romero 

(2020) found that college students engaged in 

an eight-week project demonstrated themes 

including historical significance, historical 

imagination, perspective taking, continuity, 

and values identification. Barsch (2020) 

similarly shows why the production of 

historical video needs explicit media-critical 

scaffolding: students may be drawn to 

attractive visual features without adequately 

evaluating the credibility or bias of a historical 

representation. Özdemir and Tuna (2023) 

report that a digital-storytelling activity can 

contribute to historical literacy, but their 

findings also underline the need for guidance 

when learners confront large quantities of 

online material. 

Narrative theory also informs the use of digital 

storytelling. Bruner (1990) argues that 

narrative is a fundamental mode through 

which people make meaning, while Egan 

(1986) shows how stories can organise 

learning around human conflict, agency, 

consequence, and change. In history 

education, narrative can make distant events 

more understandable, but it also has risks. A 

compelling story can oversimplify causes, 

conceal uncertainty, privilege one perspective, 

or turn complex communities into background 

characters. Teachers must therefore help 

students distinguish between imaginative 

engagement and invention. Historical 

empathy, for example, should involve 

understanding the context and constraints of 

people in the past, not projecting present-day 

assumptions onto them (Endacott and Brooks, 

2013). 

The literature on multimodality and media 

literacy adds another dimension. Images, 

maps, sound, captions, screen layout, editing 

pace, and voice all influence how a historical 

claim is received. Kress (2010) notes that 

meaning is made through multiple modes, 

while Buckingham (2003) emphasises the 

importance of evaluating media producers, 

audiences, representations, and purposes. 

Digital storytelling can help students become 

more critical consumers as well as producers 

of historical media. However, it requires 

careful attention to copyright, licensing, source 

attribution, accessibility, language, culturally 

sensitive representation, and unequal access to 

devices or reliable connectivity. These 

implementation conditions are central rather 

than peripheral to effective historical learning. 

3. OBJECTIVES OF THE STUDY 

The primary objective of this study is to 

examine digital storytelling as a tool for 

historical education by analysing how the 

process of researching, scripting, producing, 

reviewing, and reflecting on a multimedia 

narrative can support historical inquiry and 

communication. The framework is designed to 

assess both the learning opportunities and the 

pedagogical risks associated with digital 

storytelling in history classrooms. 

The study integrates source-based historical 

inquiry, narrative design, multimodal 

composition, learner reflection, peer feedback, 

and rubric-based assessment. It considers how 

students use evidence, organise chronology, 

represent different perspectives, interpret 

continuity and change, and evaluate digital 

media while producing historically grounded 

stories. 

3.1 PRIMARY OBJECTIVES 

The primary objectives define the central goals 

of the study in understanding the educational 

role of digital storytelling in history teaching. 

• To examine how digital storytelling can 

support historical inquiry, evidence use, 

and narrative construction in school and 

higher-education settings. 

• To identify the contribution of source 

selection, scripting, storyboarding, and 

multimedia production to students’ 

historical thinking and communication 

skills. 
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• To assess how digital storytelling can 

strengthen chronological reasoning, 

historical significance, cause and 

consequence, continuity and change, and 

perspective taking. 

• To analyse the role of peer feedback, 

teacher scaffolding, and fact checking in 

improving the historical accuracy and 

interpretive quality of student stories. 

• To explore the relationship between digital 

storytelling, learner engagement, 

collaboration, historical empathy, and 

digital media literacy. 

• To develop a practical framework for 

planning, implementing, and evaluating 

evidence-based digital storytelling in 

historical education. 

3.2 SECONDARY OBJECTIVES 

The secondary objectives focus on 

instructional design, ethical practice, 

assessment, inclusion, and implementation 

conditions that influence the quality of digital-

storytelling projects. 

• To map the stages through which learners 

move from a historical question to a 

researched, scripted, and revised digital 

story. 

• To assess how students identify, compare, 

and cite primary and secondary sources 

used in a historical narrative. 

• To examine the effect of media choices 

such as images, audio, maps, captions, and 

editing on the clarity and credibility of 

historical claims. 

• To identify common challenges related to 

device access, connectivity, time, teacher 

preparation, copyright, accessibility, and 

unequal participation in group work. 

• To compare learner performance across 

historical source evaluation, narrative 

coherence, chronology, perspective taking, 

and digital media literacy. 

• To suggest policy and classroom practices 

that promote inclusive, ethically 

responsible, and historically accurate 

digital storytelling. 

3.3 EXPECTED OUTCOMES 

The expected outcomes describe the analytical 

and practical contributions of the proposed 

framework for history teaching, teacher 

education, and curriculum design. 

• A structured profile of the historical-

thinking and media-literacy skills involved 

in creating a digital story. 

• Improved understanding of how students 

transform historical sources into a 

coherent and evidence-based narrative. 

• A classroom-ready methodology that 

connects historical inquiry with scripting, 

storyboarding, production, feedback, and 

reflection. 

• Identification of the opportunities and 

risks associated with student-created 

historical media, including bias, 

simplification, weak attribution, and 

unequal access. 

• Assessment criteria for evaluating 

accuracy, evidence use, chronology, 

perspective, narrative coherence, media 

design, and ethical practice. 

• Recommendations for teachers, schools, 

archives, museums, and curriculum 

designers seeking to strengthen historical 

literacy through digital methods. 

4. RESEARCH METHODOLOGY 

The research methodology presents a 

systematic procedure for examining digital 

storytelling as a teaching and learning practice 

in historical education. A mixed-methods 

design is appropriate because the educational 

value of a digital story cannot be captured 

through a single measure. Quantitative 

information can describe rubric scores, 

completion patterns, source-use indicators, 

confidence levels, and learner feedback, while 

qualitative evidence can explain how students 

select sources, negotiate interpretations, 

respond to peer critique, and make decisions 

about historical representation. The 

methodology is designed to study individual 

and collaborative projects across different age 

groups, topics, and institutional settings. 

The proposed approach begins with 

curriculum and context analysis. Teachers 

identify a historically meaningful topic, define 

an inquiry question, consider learner readiness, 

and establish the available resources. Students 

then receive a curated starting set of sources 

and guidance on how to locate additional 

material. They complete a source log that 

records creator, date, purpose, origin, 

reliability, and relevance. This stage is 

followed by script writing and storyboarding, 
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which require students to decide what they 

will claim, what evidence will support the 

claim, and how the story will show historical 

context and change over time. 

During production, students assemble 

narration, images, maps, quotations, captions, 

music, and transitions into a short multimedia 

narrative. The teacher uses formative 

checkpoints so that technical production does 

not overshadow historical reasoning. Peer 

review and teacher feedback focus on factual 

accuracy, explanatory clarity, attribution, 

perspective, and the treatment of uncertainty. 

Final assessment combines the digital product 

with a source log, storyboard, reflective 

commentary, and where appropriate, a short 

oral defence. Ethical procedures include 

informed consent for any original interviews, 

careful treatment of traumatic histories, 

copyright and licensing checks, accessible 

captions, alternative text, and respect for 

community or cultural protocols. 

4.1 PROPOSED METHODOLOGY 

Research Stage Methodology / Technique Expected Output 

Historical Topic 

Selection 

Identify a curriculum-linked historical issue, 

formulate an inquiry question, and define the 

intended audience. 

Topic brief and inquiry 

question 

Source Curation 

Collect archival excerpts, images, maps, oral-

history material, textbooks, and reliable digital 

sources; record provenance. 

Annotated source set 

and source log 

Script and 

Storyboard 

Development 

Prepare an evidence-based script, chronology, 

narration plan, and storyboard showing how 

each historical claim is supported. 

Source-linked 

storyboard 

Digital Production 

Create a short multimedia narrative using 

narration, captions, visuals, quotations, sound, 

and accessible design features. 

Student digital story 

Peer Review and 

Fact Checking 

Use rubrics and peer discussion to review 

accuracy, perspective, chronology, source 

attribution, and clarity of argument. 

Revised and verified 

story 

Learning 

Assessment 

Use source-analysis tasks, historical-thinking 

rubrics, reflection journals, and learner feedback 

to evaluate outcomes. 

Historical learning and 

media-literacy profile 

Ethics and Copyright 

Review 

Check consent, attribution, licensing, culturally 

sensitive representation, captions, and 

accessibility requirements. 

Ethical and accessibility 

checklist 

Reflection and 

Reporting 

Analyse learner reflections, teacher 

observations, rubric scores, and implementation 

constraints. 

Validated classroom 

implementation 

framework 

4.2 WORKING PROCESS OF THE 

PROPOSED FRAMEWORK 

The proposed framework begins with 

historical inquiry rather than software 

selection. Teachers first identify a curriculum-

linked historical problem that is sufficiently 

focused for a short digital story but rich 

enough to require evidence, interpretation, and 

contextualisation. A guiding question may ask 

how a local community experienced a major 

event, why a historical decision had different 

consequences for different groups, or how a 

particular change unfolded over time. The 

question should encourage explanation rather 

than simple description. 

The next stage is source curation and 

evaluation. Students work with a balanced 

range of texts, images, maps, oral testimonies, 

objects, official documents, and reliable 

secondary accounts. They record source 

details, distinguish evidence from illustration, 

and note gaps or contradictions. Teachers may 

model sourcing and corroboration through 

think-aloud demonstrations before students 

work independently or in groups. This stage is 

essential because digital platforms can make it 

easy to copy media without checking origin, 

context, or copyright status. 

Students then develop an evidence-based 

script and storyboard. The script should 
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identify the main claim, establish historical 

context, sequence events, use quotations 

carefully, and explain rather than merely 

display images. The storyboard connects each 

segment of narration to its visual and audio 

components, allowing students to see whether 

every media choice contributes to historical 

understanding. Peer discussion at this stage 

can reveal unsupported claims, missing voices, 

confusing chronology, or overreliance on a 

single source. 

In the production and review stages, students 

create the digital story using accessible tools 

and receive feedback through a transparent 

rubric. Teachers can assess the product, but 

they should also assess the process through 

source logs, drafts, comments, and reflection 

journals. A final sharing session can support 

public communication and dialogue, provided 

that learners understand audience, privacy, and 

ethical responsibilities. The framework 

concludes with reflection on what was learned 

about the historical topic, about evidence, and 

about the ways digital media can shape the 

public understanding of the past. 

5. DATA ANALYSIS 

Data analysis is essential for determining 

whether a digital-storytelling project supports 

historical learning rather than only technical 

production. The analytical framework 

organises evidence around historical inquiry, 

source evaluation, chronological reasoning, 

narrative coherence, perspective taking, 

digital-media literacy, collaboration, and 

learner engagement. A project can be assessed 

through a rubric that separates historical 

content from presentation quality. This 

distinction is important because a visually 

polished video may still contain unsupported 

claims, poor sourcing, limited 

contextualisation, or an uncritical use of 

stereotypes. 

Quantitative data may be summarised through 

frequencies, descriptive scores, pre- and post-

task comparisons, checklist completion, and 

rubric-based rating across categories. 

Qualitative data can be drawn from source 

logs, drafts, student reflections, peer-review 

comments, teacher observations, focus-group 

discussions, and final oral explanations. 

Thematic analysis can identify how students 

describe their research challenges, how they 

decide which voices to include, and how they 

respond when evidence is incomplete or 

contradictory. Triangulating product scores 

with process evidence helps prevent teachers 

from interpreting technical fluency or high 

engagement as automatic proof of historical 

understanding. 

Figure 1 presents an illustrative indicator 

profile showing the comparative logic of the 

proposed framework. The values are analytical 

examples rather than empirical findings. The 

figure highlights categories commonly 

examined when evaluating the contribution of 

digital storytelling to history education: 

student engagement, narrative coherence, 

historical source evaluation, chronological 

reasoning, historical empathy or perspective 

taking, and digital media literacy. In an 

empirical application, the values should be 

replaced by evidence collected from the 

participating learners and assessed with 

transparent criteria. 

 
Figure 1. Illustrative digital storytelling indicators in historical education. 
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5.1 DIGITAL STORYTELLING IMPACT 

ANALYSIS 

Within the illustrative profile, student 

engagement receives the highest score because 

digital-storytelling projects often create a 

visible purpose for research, writing, and 

communication. Students may feel greater 

ownership when they are responsible for 

producing an account that other people will 

view. However, engagement should be 

interpreted carefully. A learner may be 

enthusiastic about recording voiceover or 

editing video while still needing support to 

evaluate the reliability of a source or to explain 

the causes of a historical event. 

Narrative coherence is also prominent in the 

profile because students need to organise 

events, establish context, and maintain a clear 

line of explanation. A strong narrative has a 

beginning, development, and conclusion, but it 

should not impose a simplistic plot on the past. 

Teachers can encourage coherence by asking 

students to identify a main historical claim, 

use transitional phrases to show sequence and 

causation, and include moments of uncertainty 

or debate where the evidence is incomplete. 

Historical source evaluation and chronological 

reasoning are central to the framework. The 

source-evaluation score reflects students’ 

ability to record provenance, compare 

accounts, identify purpose and audience, and 

determine how a source may be used as 

evidence. The chronology score reflects the 

ability to organise events accurately and show 

change over time. These dimensions require 

explicit instruction because students may 

otherwise select materials mainly for visual 

appeal. The use of a source log, a storyboard 

with citations, and teacher questioning can 

make historical reasoning more visible. 

Historical empathy and perspective taking 

require particular care. Digital storytelling can 

help students attend to the experiences of 

people whose voices are less visible in 

conventional textbook narratives, but empathy 

should be grounded in contextual evidence. 

Students should avoid speaking as though they 

can fully know the feelings of people in the 

past. Instead, they can use phrases such as “the 

available evidence suggests,” explain the 

social conditions of the period, and distinguish 

documented testimony from inference. The 

digital-media-literacy indicator reminds 

teachers that students also need to understand 

editing, visual framing, captions, sound, and 

audience response as features that can 

influence historical meaning. 

6. DISCUSSION 

The framework developed in this study 

supports a balanced interpretation of digital 

storytelling in historical education. The 

method should not be treated as a substitute 

for historical content or as a technology-based 

reward after conventional teaching is 

complete. Its strongest contribution arises 

when the production process itself becomes a 

mode of historical inquiry. Students research 

sources, form a claim, decide how to sequence 

evidence, compare perspectives, write for an 

audience, and reflect on the consequences of 

media choices. In this sense, digital 

storytelling can make the usually invisible 

work of historical interpretation visible and 

discussable. 

The method can also support inclusion and 

public history. Students may use local 

archives, family memories, community 

landmarks, oral histories, regional languages, 

and museum collections to connect curriculum 

topics with lived environments. This can 

broaden the range of historical voices 

represented in the classroom. Yet participation 

must be carefully managed. Not every learner 

will have equal access to devices, editing 

experience, quiet recording spaces, or high-

speed internet. Group work can also conceal 

unequal labour when a technically confident 

student controls production while others 

contribute little. Teachers should therefore 

create clear roles, provide low-bandwidth 

alternatives, allow non-video formats where 

appropriate, and assess the research process as 

well as the final product. 

Accuracy and ethics remain central concerns. 

Historical images may be mislabelled, 

cropped, colourised, or detached from their 

original context. Music and editing may 

encourage emotional identification without 

supporting evidence. Sensitive topics 

involving violence, displacement, colonialism, 

caste, race, religion, gender, or conflict require 

careful preparation and respectful language. 

Students should learn to cite sources, 

distinguish public-domain and licensed 
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material, obtain consent for original 

interviews, add captions and alternative text, 

and acknowledge uncertainty. These practices 

are not merely technical requirements; they are 

part of responsible historical representation. 

The discussion also highlights the importance 

of teacher preparation. Robin and McNeil 

(2012) stress that digital storytelling requires 

planning across analysis, design, development, 

implementation, and evaluation. Teachers need 

time to select manageable tools, model source 

evaluation, develop rubrics, and provide 

formative feedback. Schools can strengthen 

implementation by building partnerships with 

archives, museums, libraries, universities, and 

community organisations. Such partnerships 

can provide reliable materials, local expertise, 

and authentic audiences for student work. 

Finally, digital storytelling should include 

critical media education. Students need to 

analyse how a story persuades through 

narration, visuals, pacing, music, and 

omission. They should compare multiple 

digital representations of an event and ask who 

produced them, for whom, and with what 

evidence. Barsch (2020) demonstrates that the 

ability to create media does not automatically 

lead to critical evaluation of other historical 

media. Explicit reflection, checklists, and 

opportunities to analyse biased or 

manipulative examples are therefore 

necessary. The educational aim is not simply 

for students to produce impressive videos, but 

for them to become more careful interpreters 

and communicators of the past. 

7. CONCLUSION 

This study presented a framework for 

examining digital storytelling as a tool for 

historical education. By integrating historical 

inquiry, source curation, script writing, 

storyboarding, multimedia production, peer 

review, ethical practice, and reflective 

assessment, the framework offers a practical 

way to connect digital learning with historical 

thinking. It recognises that a digital story can 

support engagement and creative expression, 

but it also requires rigorous attention to 

evidence, chronology, perspective, attribution, 

and the limits of interpretation. 

The proposed approach shows that digital 

storytelling can contribute to historical literacy 

when learners are required to construct an 

evidence-based narrative rather than merely 

decorate a pre-existing account. Potential 

benefits include stronger engagement, clearer 

narrative organisation, improved awareness of 

sources, more deliberate attention to audience, 

and opportunities for collaboration. However, 

these benefits may be limited when students 

are not taught to evaluate sources, when 

technical production dominates inquiry, when 

access is unequal, or when historical 

complexity is reduced for dramatic effect. 

Future empirical studies should apply the 

framework in diverse classrooms and compare 

outcomes across age groups, history topics, 

language contexts, and levels of digital access. 

Researchers can examine how different forms 

of scaffolding affect source evaluation, 

whether digital storytelling supports sustained 

historical thinking over time, and how archives 

or museums can participate in student 

learning. Such work should also consider 

accessibility, copyright, community 

participation, and the ethical treatment of 

difficult histories. 

For teachers and curriculum designers, the key 

priority is to place historical questions and 

evidence at the centre of the activity. A 

successful project begins with a meaningful 

inquiry question, uses credible and traceable 

sources, develops a defensible interpretation, 

invites critique, and ends with reflection. 

When these conditions are present, digital 

storytelling can become a valuable bridge 

between historical scholarship, media literacy, 

creativity, and public communication. 
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